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INTRODUCTION

According to our pedagogical practicum at the CUN, we realized that students do
not have a text guide for English lessons or any kind of material designed for their
specific careers. Thus as teachers and researchers we consider relevant to study
the necessities of these students in order to design material that develops their
autonomy because of the lack of time and their basic level.

For this reason we decided to formulate this research question: How can a needs
analysis help to provide the criteria for designing material, based on tasks with the
purpose of developing autonomy in ESP (English for specific purposes) students at
the CUN?. The main idea of this research is to design new didactic material that
allows students to make decisions, be innovators, dynamic, and reflexive through
the use of English.

This material purports to be a tool for ESP (English for specific purposes) of
Business Administrator and Electronic Engineer students, to learn based on TBL
(Task based learning). During the research we look for making an analysis of
specific necessities of population about how to use English in those fields.

We want this material to be used in order to develop mainly autonomy in ESP
learners. Thus, the characteristics of this material are the following: learners can
interact with other learners and teachers in real contexts, learners can face the real
10

situations they have to confront in their specific areas and enable students to be
active participants in society.

To obtain results, we work into a process of needs analysis to develop our
research, showing the importance of materials design for ESP learners at CUN.

The literature review shows the most relevant concepts that allow us to visualize
the importance of autonomy and ESP. We also present our pedagogical
interventions with the Task Based Learning Approach, in the methodology the
instruments that we use to achieve data results for the material design and the last
section contains the material itself.
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1. RESEARCH GENERALIZATIONS

1.1 RESEARCH TOPIC
MATERIAL DESIGN BASED ON TASKS WITH THE PURPOSE OF DEVELOPING
AUTONOMY IN ESP STUDENTS AT THE CUN.

1.2 RESEARCH TITLE
NEEDS ANALYSIS FOR DESIGNING MATERIAL: TOWARDS AUTONOMY IN
ESP LANGUAGE LEARNING

1.3 STATEMENT OF THE PROBLEM

As English teachers we have seen that English is an important tool to develop and
achieve specific tasks in learners’ professional lives, showing them a didactic
material able to develop their autonomy. As material designers in this research, we
identified the needs and interests of teachers and students at the CUN, taking into
account their roles in a real context.

Our experience in the practicum at the CUN and the population analysis have
given us useful information to understand that students must be the most important
participants in the educative process because of their needs in their learning
process like: vocabulary apprehension, easy comprehension when reading, writing,
listening and speaking in their working areas.
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Thus, we can conclude that students should not only acquire knowledge, they also
should develop important characteristics like the autonomy that permits them to
become active participants in all spheres of life.

Nowadays the world has started becoming a global village that demands the need
and pressure of adopting a common language to facilitate communication and
make it more practical for the people in political, economical, cultural and social
changes.

Taking into account the aspects of interest in this project, we present our research
question:
MAIN QUESTION

HOW CAN A NEEDS ANALYSIS HELP TO PROVIDE THE CRITERIA FOR
DESIGNING MATERIAL BASED ON TASKS WITH THE PURPOSE OF
DEVELOPING AUTONOMY IN ESP STUDENTS AT CUN?

And the following sub-questions:

1. What criteria can be taken into account in the design of English material that
purports to develop autonomy in ESP students?

13

2. What Kind of needs are significant to keep in mind when designing material
to enhance autonomy for ESP learners?

3. Which are the most appropriate tasks that permit to evidence the
development of autonomy in ESP students?

To obtain the answers for these questions, we propose the following objectives
which help us to focus our theme of study and to know exactly what to analyze for
the material design.

14

2. OBJECTIVES

•

GENERAL:
Develop a needs analysis process to design didactic material based on
tasks for ESP students that allow the development of autonomy.

•

SPECIFIC:

1. Establish clear criteria through a needs analysis to design didactic material,
based on tasks that generate autonomy in ESP students.

2. Elaborate helpful didactic material using tasks that encourage autonomy
taking into account the main needs and interests of ESP learners.

3. Propose different kinds of tasks in the material designed that permit to
evidence the development of autonomy in ESP students.

15

3. JUSTIFICATION

For students whose first language is not English but need it for a particular job or
activity, it is very important the process in which they learn it. Today, it is commonly
recognized that the goal of language teaching is to develop learners’
communicative competence. In this Project, the material aims to encourage
students’ autonomy for acquiring a second language.

At the same time, this project purports to be an useful tool for teachers who teach
English in different careers which involve specific themes. It also offers to teachers
criteria in order to design tasks according to student’s needs and interests. It
means that this research project provides resources and pedagogical information
that permit a permanent enrichment for the educational community.

Thus, as teachers in our research we try to identify the necessities of CUN
learners, which are studying English for specific professions like Electronic
Engineers and Business Administrators, and based on that, we propose to focus
the design of materials applying several tasks where the target language is used in
their specific areas.

In today’s world most of the information about technologies, education, mass
media and business is found in English, making this language a useful and a
necessary instrument to establish communication, in a society that goes by hand
16

with globalization. This is one of the reasons why a material designed with specific
purposes is a powerful tool for the CUN learners, who should have the capacity to
handle the specific language used in those fields. Then, they can work and interact
in a multicultural context thus we create materials which can provide meaningful
tasks to develop the student’s autonomy on their learning process.
We think it is important that the material design has an impact in the learners
because it helps them to increase responsibility that permits constant development
of autonomy in their own learning. If we understand the way in which learners
perceive the English learning process we do not design only traditional, predictable
and boring materials but dynamic and interactive ones giving useful tasks where
learners are able to communicate in a real context and they are able to apply their
knowledge in their jobs.
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4. LITERATURE REVIEW

To obtain the material design and the purpose of our research project, we present
the main concepts that belong to our main question: How can a needs analysis
help to provide the criteria for designing material based on tasks with the purpose
of developing autonomy in ESP students at CUN? following the next line: first, the
aspect of ESP (English for Specific Purposes), second the relevant components of
learners’ autonomy, and finally the process to take into account of materials design,
developing our research question by mentioning different authors who will give us
a support of our ideas and a guide at the moment of designing our material.

4.1 ESP: ENGLISH FOR SPECIFIC PURPOSES

Nowadays it is so common to find different careers that teach English in order to
help their students to develop their communicative competence in specific areas. In
that way, a teacher has to develop a teaching plan using different strategies with a
view to prepare students to be competitive in their near working world.

Thus an ESP course can improve an aspect of the English language depending on
what the students of ESP want to work or develop independently through the
practice in a real context. Students take responsibility of their own process taking
the initiative to choose what, when and how to learn in order to discover effective
and successful learning strategies to suit their personal needs. The students in
18

classes can make reflections about how the language is useful to their necessities,
taking control over their language learning.

4.1.1 Absolute Characteristics

Based on Hutchinson theory, ESP (English for Specific Purposes) refers to the
teaching of a specific genre of mostly technical English for students with specific
goals, careers or fields of study. Taking into account this is appropriate to design
material for specific areas because it allows us to focus in learners’ needs and
interests.

ESP is defined to meet specific learners’ needs; learners usually make use of
underlying methodology and activities. “They are centered on the appropriate
language to these activities in terms of grammar, lexis, register, study skills,
discourse and genre” Dudley (1998 p. 27).

We found the following relevant

characteristics from the same author: ESP is related to material design for specific
disciplines because this approach promotes mainly English learning for Academic
and Occupational Purposes based on the learner's reason for learning. Also it is
used in specific teaching situations, a different methodology from general English.
ESP is likely designed for adult learners, in a professional work situation and it is
generally designed for intermediate and advanced students. It means that this
approach is appropriate for learners who need to learn a foreign language for using
in their specific fields.
19

To know how an ESP student is involved in an English class and trying to identify
the characteristics on his learning process, it is crucial to describe his role because
students are the base to comprehend their needs and in this way, to work on the
material design.

4.1.2 Role of the ESP student

First of all, ESP students have the option to suggest topics based on what they
really need and what they do not. As autonomous learners they are able to make
their own decisions to acquire meaningful knowledge. ESP students are usually
adults who already have some acquaintance with English and are learning the
language in order to communicate in a real context to perform particular job-related
functions.

ESP is an approach that involves students in a process of growing without
restriction; students study and learn themes that are useful and practical in their
lives and they are aware about needs and fields of action. Thus, students can feel
motivated when they realize that the concepts they are learning in class are used
in other contexts. In other words; the students approach the study of English
through a field that is already known and relevant to them.

In addition, students are able to use what they learn in the ESP classroom right
away in their work and studies. The ESP approach enhances the relevance of what
20

students are learning and enables them to apply the English they know in their
specific fields since this language is required in their professions and motivate
them to interact in a real communication.

Another aspect which is important to take into account when designing materials is
the ESP teacher who should perform many roles in order to encourage students’
autonomy. Like this, the ESP teacher has to plan some tasks because the teacher
may be asked to organize courses, to set learning objectives, to establish a
positive learning environment in the classroom, and to evaluate student s progress
according their interest and needs.

For these reasons, it is necessary to describe the characteristics and the
importance of the teachers’ role in ESP classes, since teachers should propose the
task and guide students in their learning process.

4.1.3 Role of the ESP teacher

The ESP teacher is a facilitator who helps the students to do the process of
learning easier, taking into account all their interests. Thus, the ESP teacher’s role
is essential in the learning process because he should be in charge of selecting
topics and tasks that motivate learners, engage their attention, present a suitable
degree of intellectual and linguistic challenge and promote their language
development as efficiently as possible Hutchinson (1986).
21

The teacher select topics and tasks, trying to perceive the concepts that the
students want to learn in order to develop autonomy which help them to be -more
proactive and participative in their learning.

It is important to create good

environment learning where students can feel comfortable, confident and they are
able to express themselves; in the way they gain more tools for applying the
concepts and generate other kind of knowledge, questions and answers Holec
(1979).

Teachers and learners are the main participants in the learning process because
they should create a positive learning atmosphere to obtain meaningful outcomes.
For instance, one of the teachers’ responsibilities is to create positive learning
experiences through: clear tasks, carefully designed activities and regular
opportunities for the students to check their own work.

In addition, Piqué (1997 p.208) considers that “the role of the teacher as a
facilitator, guiding the class from its beginning, superintending the ensuing
discussion, encouraging wide students participation, curbing excesses or
digressions, and from time to time, summarizing point made by the students in
order to bring the feedback ”. According to this, the teacher is crucial in the learning
process because is the person who provides students opportunities to learn and
generates different spaces where students can develop their abilities and several
strategies to acquire the second language in an autonomous way.
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To know how evaluation is involved in ESP courses and trying to identify the
importance in English learning process, we describe definition and the
characteristics of the evaluation in ESP course. The following theoretical part since
evaluation is an important tool to verify the students’ learning and in this way to
work on the material design.

4.1.4 Evaluation in ESP Course

The evaluation is a process that generates better learning because it gives the
students permanent feedback about the achievement. Thus, the evaluation is
based on constant reflection of the learning process to regulate how people
achieve goals. Also, this reflection is a space where the teacher analyzes the
positive and negative aspects of the lesson and plan ahead accordingly (Pineda
2004).

Hutchinson (1986) presents some clear opinions about the evaluation process from
their experiences in this field; he makes relevance to the four following points:

a. What should be evaluated? In ESP courses all process that the student follow
should be evaluated: methods, techniques, time, resources, participation, and
tasks through a permanent observation. Besides, they should check what problems
are affecting the process of learning and how they can give solutions.
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In this way, we consider that to be an autonomous person; the learner has to
determine specific and clear objectives, methods, techniques, monitoring and
evaluating himself to obtain optimums results in learning process.

b. How can ESP courses be evaluated? The course can be evaluated in many
ways but (Alderson and Waters, 1983) say that the majority of ESP courses are
evaluated using one or more of the following techniques:
 Test results
 Questionnaires
 Discussions
 Informal means (e.g. ‘casual’ chats, etc)
It means that there are several manners to evaluate ESP courses that allow
learners to demonstrate their abilities and at the same time reflect about their
difficulties. For these reason, it is important that ESP teacher use several strategies
of evaluation to create a better learning conditions.

c. Who should be involved in the evaluation? The teacher, the learners and the
courses have to be evaluated constantly because they are the most important
factors in any learning process. The teacher has to create an appropriate
environment in order “to permit learners the expression of their point of views
honestly and candidly” (Hutchinson 2004). It means that an open and trusting
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relationship between the teacher and the students is the best basis for promoting
frank and useful feedback which allows a successful learning.
Thus, evaluation should be a regular and calm process that permits the
improvement of weak areas of students and teachers in order to obtain useful
results in the learning process. Also, it is crucial to consider that evaluation is
related to Autonomy because learners through feedbacks can monitor what they
are doing, measure what they have done and find out what was effective and what
was not.

d. When (and how often) should evaluation take place? From his experience,
Hutchinson (1993) considers that evaluation should take place at regular intervals
throughout the course and after the course, since the learners will be in a position
to judge how well the course prepared them for the target situation they are now in.

Thus it is important to clarify that these questions are significant to our project
mainly in the material design because these permit us to know the criteria that
should be taken into account at the moment of evaluating the learning process.
Also, these questions have a strong relation with the development of autonomy
because ESP students should learn to reflect constantly about the different factors
that are involved in their learning.
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In other words the evaluation is related to autonomy because the autonomous
language learner should take responsibility on his learning situation by determining
his own objectives, defining the contents to be learned and the progression of the
course, selecting methods and techniques to be used, monitoring this procedure,
and evaluating what he has acquired.
In conclusion the ESP Course grants students more responsibility for their learning.
Learners can make choices in respect to objectives and methods in the light of
their own needs, motivation, personal characteristics and available resources.
They are encouraged to participate actively in the learning process in cooperation
with the teachers and other students to reach agreement on objectives and
methods, accepting compromise, to progress steadily towards autonomy. They do
not only carry out the tasks and activities created by ESP teachers, but also have a
chance to plan, structure, and execute their own learning processes. Therefore
learners are involved in decision-making and evaluation processes in order to
develop skills and attitudes that go far beyond just the learning of English.
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4.2 AUTONOMY

Nowadays autonomy is a crucial skill in foreign language learning. Learner
autonomy enables the students not only to organize their learning process
independently but also to establish a relation between their learning in and outside
the classroom; therefore it is important giving the students the responsibility to
develop an autonomous learning process where their needs play an important role.
For instance Arnold (1999 p.144) defines “learner autonomy as a capacity to take
control of one’s own learning in the service of one’s perceived needs and
aspirations".

According to this, we consider important to show different points of view about what
is the meaning of autonomy, for instance Scharle & Szabó (2000 p. 4) said that
“Autonomy is the freedom and ability to manage one’s own affair, which entails the
right to make decisions as well”, the idea is that learners have to identify which are
the main goals he wants to reach in order to develop a list of responsibilities, to
decide the best way to work and learn. Following this concept, Papacchini (1998 p.
75) says that “The first requisite for autonomous behavior is the individuals’
decision to take responsibility for his or her own life and not let others decide
instead”. We intend to reveal that, if the students develop an autonomous
behavior, they have the opportunities to exercise control over their own learning
and to obtain successful results.
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Dickinson (1995 p. 167) characterizes autonomous learners as “those who have
the capacity for being active and independent in the learning process; they can
identify goals, formulate their own goals, and can change goals to suit their own
learning needs and interests; they are able to use learning strategies, and to
monitor their own learning”.

It means that students have the opportunity to make

choices concerning what, why and how to learn and evaluate the outcome of
learning, taking into account their necessities and interests.

Although, in the same way, the control an autonomous learner exerts over his
learning demonstrates his capacity to take control of his own learning argues
Benson (2001, p. 124). According to this, the learner’s autonomy is improved
trough the development of activities, enhancing learning by means of a cognitive
effort. Furthermore students have to develop a big compromise during the learning
process in order to obtain outcomes when developing the tasks.

In fact, students have to see which the main objective for their learning is or what
their main reason is. For instance, they need a plan for their studies, taking into
account some aspects like those that White

(2003 p. 151) mentions: “Learner

control is seen as developing out of balance between the three crucial elements:
Independence (the degree to which learner is free to make choice), proficiency (the
abilities and competencies of the learner to engage to a learning experience); the
motivation and confidence need to persist and succeed in a learning Endeavour)
and support (The resources available that facilitate meaningful, worthwhile
28

learning; resources that assist the learner to participate successfully”. It means
that in all these actions, learners behave responsibly as they are consciously
making an effort to contribute to their learning. The same idea express Scharle &
Szabó (2000 p. 4)

“The students are also autonomous in the sense that they act

independently, not waiting, to be told what to do”.

On the other hand through our experience as teacher-researchers we have seen a
variety of people who enjoyed learning English with activities where they can
improve their knowledge in a creative way. “Creativity is the capacity to invent a
new something; it is the possibility to connect something in an innovative form”.
From this point of view we can say that creativity is related to the autonomy
because the students create new strategies and methods to apply in the learning
process.

According to Heinelt (1993 p. 112): “El maestro orientado hacia la creatividad tiene
que acostumbrarse a no presentar él mismo todas las situaciones, sino a dar
estímulos mentales para que el alumno mismo reconozca su problemas en el
proceso de aprendizaje. En otras palabras el maestro tiene que fomentar la
iniciativa propia del alumno”. Heinelt (1993 p. 112) “The teacher oriented trough
creativity has to be accustom to do not show all the situations by himself, he has to
give only mental stimulus, in order to make the student recognize their difficulties in
their learning process”. In other words, the teacher has to encourage the student to
recognize the problem by himself.”
29

According to this, the idea is designing creative materials which allow the students
acquire some knowledge, and stimulate their learning process it is important as
teachers to recognize what are the best materials depending on their needs. For
instance, Bräuer (2001 p.87) argues that “the creative production of language can
be stimulated by the use of new surprising, even audacious materials and
activities. These may support silly content as well as content of a serious nature
and both engage and encourage responses”.

On the other hand, it is important to recognize that a teacher without creativity
difficultly will be able to appreciate the creativity of his students, in other words, the
creative teacher encourages his students to acquire self-confidence, to be
enthusiastic, curious and responsible learners. Bräuer (2001, p. 87) argues that
“Creative teachers have a powerful drive to make decisions in order to develop
creativity on their students”. In addition creativity leads to innovation, and
innovations leads to progress. One of the biggest factors to be successful, creative
and productive is that learners and teachers have to believe that they can solve
problems and make changes for the better.

In summary, it is crucial to clarify that when students have acquired autonomy and
creativity in their learning process, they might focus on their specific area. To
increase autonomy in the students we may affirm that the teachers need to develop
a sense of responsibility and also, encourage learners to take an active part in
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making decisions on their learning in a ESP (English for Specific Purposes)
approach taking into account their needs and interests.

4.3 MATERIAL DESIGN

As one of our objectives is to elaborate helpful and didactic material, it is important
for us to describe and recognize which are the main factors that as designers we
have to analyze and implement in order to create an appropriate and useful tool for
ESP learners at the CUN University.

Materials are defined as a tool that is used to help teaching language. Materials
can be in the form of a text book, a workbook, a cassette, a CD rom, a video, a
photocopied handout, a newspaper, a paragraph, anything that presents or inform
about the language being learned. Tomlinson (2003 p. 2) argues that “the material
can be linguistic, visual, auditory or kinesthetic, and they can be presented in print,
through live performances or display, or on cassettes, CD rom, DVD or the
internet”. Like this, materials have to be suitable for a particular type of learner,
there is where teachers adapt them by reducing, adding, modifying in order to
develop some of the students skills, making them useful.

We consider that there are several elements at the moment of thinking about
designing a course. For this reason, we are going to mention authors who have
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proposed important characteristics that materials should have and that teachers
have to take into account when are planning a design.

For instance, Graves (2000 p. 28) mentions the main aspects that we have to point
to if we want to design material: “We don’t have to care only on the aspect but the
content has to be rich and clear. It implies a deep research of documents and
useful materials that are going to be applied when the task is proposed, which give
learners the experience of using the language in their own professional
environment.

At the same time Khosrow-Pour (2006 p. 473) explains two factors that we have to
take into account in material design “Design factors refer to the appropriate
attractiveness and the quality of the material. A good design helps learners to
construct knowledge. In terms of attractiveness, the material should be attractive to
capture learner’s attention. In terms of quality, the material must supply the
necessities and interests of the students”.

Tomlinson (1998. p. 109) proposes a framework for material development which
involves the following procedure:

- Identification of need for materials
- Exploration of need
- Contextual realization of materials
32

- Pedagogical realization of materials
- Production of materials
- Student use of materials
- Evaluation of material

Besides Tomlinson (1998 p. 110) describes some principles to help teachers to
develop material efficiently and effectively:

• Material should be clearly linked to the curriculum they serve.
• Material should be authentic in terms of text and task
• Material should stimulate interaction
• Material should allow learners to focus on formal aspects of the language.
• Material should encourage learners to develop learning skills and skills in
learning.
• Material should encourage learners to apply their developing skills to the
world beyond classroom.

According to this, materials should achieve impact and a noticeable effect on
learner’s curiosity, interest and attention. Thus, material can achieve impact
through: novelty (unusual topics, illustrations and activities), variety (breaking up
the monotony of a unit routine with an unexpected activity), attractive presentation
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(use attractive colors, use of photographs) and appealing content (topics of interest
to the target learners, topics that offer the possibility of learning something new).
Those characteristics bring us the opportunity to think on the variety that we can
choose in order to elaborate a good material by selecting different sources that are
creative and visually attractive.

Creating activities with specific purpose implies a plan which goals lead the
students into an autonomous process that permits them to decide what and how
they want to learn. Tomlinson (1999 p.158) specifies some characteristics that are
relevant to achieve this process:

•

Activities should draw on what students know) their experience, their
current situation) and be relevant to them.

•

Activities should focus on students outside of the class needs.

•

Activities should build students confidence.

•

Activities should allow students to problem solve, discover, analyze.

•

Activities should develop specific skills and strategies.

•

Activities should develop the four basically skills.

•

Activities should enable students to understand how a text is
constructed.

•

Activities should enable students to understand cultural context and
cultural differences.

34

•

Activities should enable students to develop social awareness.

•

Activities should be as authentic as possible.

•

Activities should be of various types and purposes.

It is also very important to take into account which is the best way to design
material. According to Hutchinson and Waters (1987 p. 259), the material ought to
provide a stimulus to learning, so this has to contain:

-

Interesting texts.

-

Enjoyable activities which engage the learners’ thinking capacities.

-

And finally it has to bring opportunities for learners to use their existing
knowledge and skills.

In this way, it is important to clarify that any kind of material designed to teach a
second language for specific areas ought to develop attractive and agreeable
activities where the students feel more comfortable and motivated for acquiring the
knowledge. All of these activities should be related to the major skills (reading,
listening speaking, writing) and have to bring to students the opportunity of
developing their communicative competences inside and outside the class.

On the other hand it is important to make difference between general English
material and ESP English material. McDonough (2003 p.56) argues that “language
teaching known as English for Specific Purposes (ESP) the concept is very well
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developed, particularly for students studying their own specialism trough the
medium of English where a mastery of a large number of academic- related skills is
very important. In terms of general English material, study skills have a more
restricted scope”. For this reason it is crucial that the tasks are based on topics of
students’ specific fields and the development of their language skills.

In the following paragraphs we will explain the skills that should be taken into
account to design material for ESP learners based on different authors:

1. The acquisition of specific vocabulary:
This becomes a task when it comes specific to any particular field or area of
study. The task based proposes a group of activities that can be used as a
warm up, as the door that opens to the world of the second language
acquisition.

2. Listening activities:

According to Temple and Gillet (1989. p. 55) “listening is an active process in
which students receive, construct and respond messages in a spoken and or
nonverbal way”. It means that for students is very important to put in practice
the sounds and make the relation in real practice, in that way, they will be
involved in real contexts and also they will be increasing their comprehension of
any situation.
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3. Writing activities:

Other skill that we have to keep in mind in a material design is writing. A writing
course integrates into its design a variety of writing exercises to increase
student learning while at the same time preparing students to write in a better
way. Webster (2008) argues that writing activities develop the discipline of
critical thinking in the learners, with the purpose students be able of writing
productions by themselves.

4. Reading activities:

To develop reading skills in students it is necessary to taking into account some
activities useful for them. According to Tomlinson (2001. p. 343) “Material reveals
how vocabulary and grammar exercises have a strong presence not only in the
general language sections but in the reading sections, too. Many course books
have a two – page reading section with a text and activities. Pre- reading
vocabulary activities seem popular, reading sections often start with vocabulary
activities related to the text and many reading units feature short texts used mainly
for teaching grammar”. This statement show us how course books based on tasksbased could be appropriated for learners in order to acquire the habit of language
used trough the readings.
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In addition, when we designed a material, we have to keep in mind the corpus of it.
According to Safont (2002 p. 117)”the corpus refers to a collections of text which
may be handle where give us access to whole texts, samples of a selected word or
words in the texts and the information of the lexical items”. It means that corpus
refers to the specific language in material design.

At the same time it is necessary to use the corpus in material design because the
vocabulary used in it must focus on student’s needs and knowledge, giving them
tools for their learning and autonomy keeping in mind that learners are responsible
of their learning process. For support this idea Piqué –Angordans (2003. p. 346)
says: “By using corpora, students are exposed to authentic language and are able
to work on it for themselves by searching for keywords in context. The teacher
becomes the facilitator who carefully selects teaching material and thereby
prepares activities on the base of corpus data for students. The learner’s autonomy
is improved through the development of activities, enhancing learning by means of
a cognitive effort”.

Moreover a corpus provides in the material designed some advantages for
learners:
• A comprehensive knowledge of language
• Real language and authenticity
• Fairly accurate statistic of word occurrences
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• Quick access to large masses of texts
• An improvement of learner’s independence.

For this reason, when we design material we have to focus on strengths and
weaknesses of the students and know which language points need improvement, it
means students necessities. Also a corpus is helpful at designing material for the
language teachers because they can create their own resources to be used by
learners. On the other hand it is necessary that the material develop language
skills taking into account several tasks based on students real context.

To summarize at the moment to design material it is necessary and suitable for
ESP learners place special emphasis on the promotion of autonomy, students can
use designed material to become immersed in their subject matter and to learn a
language both by focusing on content and by performing tasks related to their
discipline. In the same way Task Based Learning help learners to acquire the
foreign language through tasks, it means ‘Task’ is therefore assumed to refer to a
range of work plans which have the overall purposes of facilitating language
learning, from the simple and brief exercise type, to more complex and lengthy
activities such as group problem- solving or simulations and decision- making
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5. INSTRUCTIONAL DESIGN

In this part of the research project, the general objective of the instructional design
is to encourage students to achieve English knowledge and develop autonomy
through material design based on task based learning, an approach that
concentrates more on carrying out tasks “activities in which students use language
to achieve a specific outcome”. Willis (1996 p.23)

In this part of the research, the aim is to show that, Task Based Learning is an
appropriate approach to design material in ESP learners, because TBL involves
students in performing tasks relevant to their future professionals, increases
learners’ motivation and autonomy in the way learners are responsible of their own
learning process and does not emphasize linguistic issues.

At the same time, as teachers, we have an important role in the society because
our students not only need to learn a second language; they also need to develop
learning qualities such as autonomy. For this reason we want to show that through
our material design students can learn English through tasks based on a careful
analysis of their needs and interests as Willis (1998) said: “activities and tasks of a
task based are according to the needs of the learners”.
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The specific objectives are so important to carry out our principal purpose:

1. Create practical exercises base on learners’ needs and interest
2. Make students aware of tasks to develop autonomy.
3. Engage students with a didactic material in order to increase the mastering
of the target language by exploring, describing, analyzing and doing different
tasks.

We will also develop a humanistic approach that means a form of education where
the students are responsible of their learning process. In this way autonomy in our
research is relevant because through material design we want learners to be
aware about their own learning; creating an integral formation with tasks where
teacher selects topics according to students’ needs and interests that permits to
engage their attention, present a suitable degree of intellectual and linguistic
challenge, promote their language development as efficiently as possible (Willis
1998) and mainly getting students reflect on what they have learned and how well
they are doing.

However Task Based Learning is not just about getting learners to do one task and
then another task and then another, but it provides more opportunities for the
students to externalize their thinking through their performance in the tasks. In this
way our material design focuses on three phases based on Willis (1998):
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The pre-task: this phase introduces the class to the topic. Teacher explores the
topic with the class emphasizing words and phrases, and helps students to
understand task instructions and prepare it.

The task cycle: in this phase sets up communication task which learners are
encouraged to do using the language. It means they already have at their disposal
and then to improve that language, under teacher guidance, while planning their
reports of the task. Feedback from the teacher comes when learners need it most
to fulfill the task.

Language focus: During this phase students have a closer look at the language
structures which have naturally turned up during the task cycle. By this phase they
have already grasped the meaning of the new language and they need to focus on
form. All kinds of practice activities, including different drills, are done at this stage.

To achieve suitable outcomes in the development of these phases, there are six
main types of tasks that could be adapted to use in our material design related to
ESP learners, in our case Business Administrator and Electronic Engineer careers.

1. Listing and/or brainstorming
In this task learners can list people, places, things, actions, reasons, every day
problems, things to do in various circumstances etc, in order to draw on their own
knowledge and experience.
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2. Comparing: finding similarities and differences
Comparison tasks involve comparing information of similar texts or pictures in order
to identify common points and differences. The processes involved are:
•

Matching to identify specific points and relate them to each other

•

Finding similarities and things in common

•

Finding differences

3. Problem solving
Text-books often contain activities based on common problems – pollution,
relationships, and noisy neighbors and so on. But sometimes problem solvingtasks are over too quickly – learners agree on the first solution that comes to mind,
using minimal language, e.g. ‘Noisy neighbors OK – so call police’. The instructions
for the town centre traffic problem in the example below incorporate six or seven
ways of generating richer interaction.

More complex tasks like comparing and problem solving sometimes involve
processes found in simpler tasks, like listing – see previous examples. The task
above – problem-solving - involves listing and quite a lot of comparing and
evaluating.
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4. Sharing personal experiences and story telling
Activities where learners are asked to recount their personal experiences and tell
stories are valuable because they give learners a chance to speak for longer and in
a more sustained way. And it is something we often do in real-life. In order to
encourage richer interaction, it is useful to add a clear goal, make instructions more
precise, and give clear completion points.

5. Ordering and sorting
These tasks involve sequencing items in a logical or chronological order, ranking
items according to personal values or specific criteria, categorizing items in given
groups or grouping them under given headings and classifying items in different
ways.

6. Creative tasks
They are called projects which involve learners in creative work.

They also

combine all types of task: listing, ordering and sorting, comparing and problem
solving. These kinds of tasks are very crucial in our material design because
students are able to activate their emerging language skills, create language in use
combining familiar words and expressions and develop

autonomous learning

(Nunan 2004 ).

All the above reflect the tasks should be related to the learners’ daily life or social
life. The reality is that in ESP contexts, learners need authentic data. It means that
44

the different tasks explained by Willis will be reflected in our material design
through activities based on a real communication where students develop different
tasks that permit them to involve in the use of English taking into account the target
language uses.

Willis (1998) asserts that one of the crucial aspects of task is whether real
communication takes place. So the way to work tasks in the material design is to
find out a genuine purpose for the language to be learned, only when there is a
purpose, real meaningful communication will take place. In this point Willis argues
that with a genuine communicative purpose, students have the chance to interact
naturally, in “real time” to achieve a communicative goal, which will be far more
likely to lead to increased fluency and natural acquisition than controlled exercises
that encourage students to get it right from the very beginning.
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6. METHODOLOGY

6.1 TYPE OF RESEARCH

In this part of the project we describe the approach and the process of research.
The first one is the theory and the reasons for using descriptive approach, following
by data collection for the needs analysis and finally the needs analysis.

We decided to use descriptive approach because this approach describes data and
characteristics about the population being studied, according to Best (1970, p. 91),
descriptive research is concerned with: “conditions or relationships that exists;
practices that prevail; beliefs, points of views or attitudes that are held; processes
that are going on; effects that are being felt; or trends that are developing”. For this
reason and taking into account these ideas about descriptive approach, we worked
directly with the CUN students and we could realize about their needs, their
interests, their qualities, their likes, their tendencies in order to take out information
which works for developing our project.

It is also a qualitative research because this approach focuses on “the way people
interpret and make sense of their experiences and the world in which they live, and
it is used to explore the behavior, perspectives, and experiences of the people are
studied” Holloway (1997, p. 1). For instance, in our case we worked with the
students in order to discover how important is English in their specific areas and
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what perspectives students consider relevant to learn English in an autonomous
way. Taking into account students expectations, job- related needs, and the
learners’ general and specific needs. It means that with this approach of research
we can use some specific instruments in order to identify students’ interests with
the purpose of creating didactic material able to motivate students to be active in
their learning process, at the same time with this approach we could describe their
real environment and what face at the moment of learning a target language.

In the same way, qualitative research allows us to understand and manage the
information about population that was implicit in our project because it promotes a
field of inquiry that allows working with disciplines and subject matters. For
instance in our project, we looked for and designed several kind of tasks according
to students’ careers in order to increase their learning process by themselves as an
important aspect in a learning process. Furthermore, qualitative research is
considered as a method of gathering data which the idea is that the researcher
goes "into the field" to observe the phenomena in a natural state and takes
extensive field notes which are subsequently coded and analyzed in a variety of
ways, such categorizing several points of view of population and facts that are
relevant at the moment of analyze our data .

Founded on these statements, in our practicum in the CUN, we collect useful
information as a part of our data collection that allow us to understand student’s
perceptions through their work during classes, and in this way analyze
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circumstances that could help us to determine and design a didactic material able
to develop Autonomy learner.

To summarize, qualitative approach has become increasingly important modes of
inquiry for the social sciences and applied fields such as in our case education.
Thus “qualitative research is pragmatic, interpretive and grounded in the live
experiences of people” Marshall & Rossman (2006, p.6), in other words is a broad
approach to the study of social phenomena, where we could find precise
information to understand students’ needs and expectations at the moment of
learning English by themselves.

For these reasons, through this kind of research, we had the opportunity to know
and comprehend the students’ needs and interests. In our case, needs related to
learn English for their specific careers such a business administration and
electronic engineer by means of didactic material for developing students’
autonomy because based on our practicum we could realize what are their specific
requirements for their professional lives

6.2 Subjects and Settings

We developed our Project at the Corporación Unificada de Educación Superior
CUN. They study at night because the majority of them work during the day. In
each career they only had 2 English hours per week.
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The groups we worked with were 50 students of second semester of Business
Administration and 14 students of Electronic Engineering of ninth semester whose
ages are around 20 and 35 years old.

During our pedagogical practicum we realized that the institution do not have a
specific material that fulfilled the students necessities in English in order to reach
the goal that the CUN expects, that is level C1 in the European Common
Framework.

6.3 Instruments used for the Data Collection

Interviews
We determine to use this instrument because the purpose of interviews in a
qualitative research is to “find out what views people hold, and in this way to
identify information needed to solve the problem based on students needs”
McNamara (1999); in our case we look to obtain for useful information, concerned
to The CUN careers and their specific areas and purposes in an oral way, to create
didactic material to develop students’ autonomy. At the same time, this instrument
is particularly functional for getting the story behind a participant’s experiences, and
enabled us to gain explanations and information on material that is not directly
accessible: perceptions, attitudes and values, matters which are difficult to obtain
by alternative methods (See appendix D).
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That is why in conversations with our population (in this case principal and
teachers in charge of each program) we wanted to look for students’ necessities at
the moment of learning a target language and what tools they consider useful for
learning English inside their specific areas (See Appendix D). In consequence, we
intended to inquire into their needs and in this way to create didactic material able
to improve students’ autonomy in their learning process.

On the other hand, we used a semi-structured interview that allows new questions
to be brought up during the interview as a result of what the interviewee says. The
objective is to understand the respondents’ point of view rather that make
generalizations about what kind of profiles or subjects are appropriate to students
in order to design materials. “It uses open-ended questions, where the researcher
tries to build a rapport with the respondent and the interview is like a conversation”
Kvale, S.(1996, p. 30) and in this way we expect to obtain useful information from
our interviewees to know about the importance of English in their careers.

Surveys

We also chose surveys because they seek to uncover the opinions and attitudes of
the respondents about specific issues in a research. In other words, surveys allow
students to precise their feelings, attitudes and needs based on their experiences
but in an written way, in our case, with surveys we want to know more about what
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kind of activities or material students need at the moment of learning English and
how they use their autonomy in their learning process (See Appendix A).

In addition surveys are helpful because they “gather information about affective
dimensions of teaching such as students’ beliefs, motivations and preferences”
Cohen L. Manion L. & Morrison K. (2000 p. 169), that allow us to understand
students’ necessities and main interest in their English learning process based on
different populations groups such Business administrator and Electronic Engineer,
(See Appendixes B and C) in order to develop autonomy through didactic material
which the purpose students build self-awareness, sensitivity to others, and the
capacity for managing new situations on their learning process.

Journals

At the same time, and taking into account this project, we applied journals. They
are useful because they can describe all information happening in a class: “Many
different topics from classroom experiences can be explored through journal
writing, for example: Descriptions of significant aspects of lessons” Richard J and
Lockhart C (1994 p. 6), simultaneously journals are used to our research because
we can note our observations about specific information that during each class
happened throughout our practicum, and in this manner we can connect new
experiences and information with our main purpose of creating material to develop
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autonomy (See appendix H). Besides, we could see and write in great detail
students’ learning process, their personals reactions to things that happened in the
classroom and questions or observations about problems that occur through class
and where we based on theory to support our ideas.

As a result and after our practicum at the CUN we can deduce that students have a
lot of difficulties when they want to learn or to improve any English skills because
they do not find a suitable way for developing their abilities, at the same time when
we put into practice our workshops to the CUN students, we could notice they were
motivated taking into account we based our class and exercises on their specific
areas and showed us how they can work in an autonomous way.

Tests

As a final instrument we used, are tests, because they offer us a diagnose
students’ strengths, weaknesses and difficulties, as Cohen L. Manion L. & Morrison
K. (2000, p.322) say “Testing is an in-depth tests to discover particular strengths,
weaknesses and difficulties that a student is experiencing, and is designing to
expose causes and specific areas of weakness or strength”. Based on this, we
expect standardized levels in which the students of the CUN are (See Appendix G),
it means that we want to obtain their levels of knowledge in English, and see their
difficulties, and necessities at the moment of acquiring English language and in this
manner we could design our material.
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Besides a test intendeds to measure the test-takers' or respondents' knowledge,
skills, aptitudes, or classification in many other topics, in our case we want to
discover what students’ English level are and determine which skills students have
and which of them they need to improve them (See Appendix F). At the same time
we intend to design a material able to give to students tools not only to progress in
their learning language but also on their autonomy as a main aspect on their
learning process and as the main topic in our research project.
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7. DATA COLLECTION FOR NEEDS ANALYSIS

To answer the main question of our research project: How can a needs analysis
help to provide the criteria for designing material based on tasks with the purpose
of developing autonomy in ESP students at CUN?, we worked with different
instruments of data collection like: interviews to the principals and teachers in
charge of each program (Electronic Engineers and Business Administrators). As
well we applied surveys and a proficiency test to the students and finally we took
into account the journals and the lesson plans that we wrote in our practicum. In
the following paragraphs we will explain what happened with each one of these
instruments and the order of the procedure used to get the appropriate information
for analyzing the student’s needs and interests in order to create the material
design.

7.1 EXPLANATION OF PROCEDURE

In our data collection we first obtained the information from the journals and lesson
plans taking into account that these instruments permitted us to acquire specific
information to our research project. Second, the interviews and surveys which were
useful to analyze the student’s needs, interests and perspectives toward the
learning of a foreign language in each program and the third stage was the
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proficiency test that was crucial to know different aspects about the students’
English level. Finally, we compared our findings after a data analysis.
Thus the information obtained from this data collection for needs analysis was
used to clarify the criteria to build up our main purpose of creating material to
develop autonomy.

To address this data collection, we decided to employ the needs analysis as
appropriate method to explain the findings. According to Howard Ron & Brown
Gillian (1997, p.72) “Needs analysis research in English for academic purposes is
mainly descriptive and researchers have to identify and describe existing elements
of the target situation to provide the basis for curriculum development”. It means
that this kind of analysis is the most suitable way in our project because it allows
finding the students’ needs and interests for creating the material design.

7.2 NEEDS

We followed a process of open coding that means “the process of breaking down,
examining, comparing, conceptualizing and categorizing data” Strauss (1990 p. 61)
which seeks to identify the principal needs of the students taking into account their
own professional areas. It was followed by a continuous revision and reorganization of the communalities, but after that work, we classified the findings. In
the followings paragraphs, we present the analysis of the needs that we obtained
in our practicum keeping in mind our main question and secondary questions:
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-

How can a needs analysis help to provide the criteria for designing material
based on tasks with the purpose of developing autonomy in ESP students at
CUN?

And the following sub-questions:

1. What criteria can be taken into account in the design of English material that
purports to develop autonomy in ESP students?

2. What Kind of needs are significant to keep in mind when designing
material to enhance autonomy for ESP learners?

4. Which are the most appropriate tasks that permit to evidence the
development of autonomy in ESP students?

7.3 FINDINGS

The data collected through the instruments showed us the needs that were
analyzed, classified and triangulated in order to gather criteria for designing
material based on tasks with the purpose of developing autonomy in ESP students
at the CUN. First of all, we divided the findings in different kinds of needs. After, we
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analyzed them to be described and classified. Additionally, there was a general list
of some of the most relevant features that emerged in the whole data gathered.
Then we grouped them according to the frequent meaning among them. Finally, we
named them by the principal characteristic of the group, which allowed us to
organize the information.

The next chart illustrates the needs obtained which are analyzed through this
section using the results from the instruments applied during our practicum to
support each one of the categories.
- Needs Found In the Data Collection
GENERAL STUDENTS’ NEEDS

SPECIFIC STUDENTS’ NEEDS

A. Practical material for developing 1. Technical books for learners
responsible of their own learning
autonomy in CUN students
process.
2. Developing skills in an autonomous
way
3. Activities based on task
B. The importance of English in CUN 1. Interacting in real situations
students’ professional fields

2. Work on projects related to labor
context

C. English grammar for beginners in 1. Basic level
Business Administrator and Electronic 2. Specific professional vocabulary
( key words)
Engineering
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A. Practical material for developing autonomy in CUN students.
- Technical books for learners responsible of their own learning process: The
CUN teachers, through the interviews, and CUN students through the surveys
(APPENDIX A) coincide in the importance of the use of books, modules, technical
books, dictionaries and other materials in English, during their learning process.
Most of the students answered for the question “Which kind of material do you
prefer to learn English language?” that they prefer modules to work, so if they have
access to this kind of materials his learning process could be more productive and
interactive. (APPENDIX B)

“Autonomy: The freedom and ability to manage one’s own affairs, which entails the
right to make decisions as well” (Scharle 2000 p.3) As the surveys showed,
students wish to have more hours of English class because they are really
interested in learning new vocabulary and business expressions related with their
career. Besides in the surveys students answered that one of their main interest is
to be able to read technical books and comprehend technical vocabulary.

Teachers also mentioned that currently markets are not local anymore but
globalized, so the design of practical materials must be helpful. So, if the students
want to acquire the skill to understand a written document they have to improve
this ability by themselves being autonomous and responsible.

58

“Responsible Learners, are the ones who accept the idea that their own efforts are
crucial to progress in learning, and behave accordingly. They are willing to
cooperate with the teacher and others in the learning group for everyone’s benefit.
They consciously monitor their own progress, and make an effort to use available
opportunities to their benefit, including classroom activities and homework”
(Scharle 2000 p.3)

- Developing skills in an autonomous way: According to the necessities found in
the data collection we obtained important clues about how to design a specific
material which might help CUN students to develop their comprehension in English
and communicative competence, and improve their skills in labor contexts. Some
of these kind of founds were:
“We have to modify the lessons, the materials and the activities working focused in
task based learning, using easy tasks and illustrating them with pictures in order to
facilitate the comprehension of the instructions”. (Reflection in diary of April the 8th
2008)

“Students work in a dynamic way if we explain a real situation related with their
career. The guide we had prepared was successful because they understood the
totality of it. Into the guide were important tips to help them to prepare their own
job interview in their real life”. (Reflection in diary of April the 15th 2008)
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- Developing activities based in task based learning: The improve of this kind of
activities was successful during the pedagogical practicum because CUN students
noticed by themselves that constantly they were acquiring progressively new
vocabulary

and

new

expressions

related

with

the

career

of

Business

Administration, it was really helpful because according to (Nunan 2004): “Adults
need to be able to see the immediate relevance of what they do in the classroom to
what they need to do outside it, and real life reading material treated realistically
makes the connection obvious”.

B. The importance of English in CUN students’ professional fields

The information collected through surveys and interviews was so useful to inform
this category since the majority of the students and teachers coincide in the
importance of English for the development of their professional fields.
(APPENDIXES C - D)

The CUN students and teachers agree in the surveys and interviews that the main
need they have to solve is the English learning in real situations to communicate
better in their jobs because there is a high demand: “Cuando estás en el mundo de
los negocios, la comunicación verbal en inglés es muy importante porque tú estás
negociando todo el día con mucha gente extranjera. Algunas veces son personas con
diferentes culturas, edades y diferentes niveles de experiencia”. Decano facultad de

Administración (Interview 06/05/2008)
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(English translation)” When it comes to business, verbal communication is very important
for the reason being that you are dealing with a variety of foreign people through out the
day. In some cases you may deal with people who have different culture, ages and with
different levels of experience”. Principal Business Administrator.

This means they are not interested in learning English in an academic way but with
the purpose of get a better profile through the learning of English language.
Besides, the CUN teachers think that the importance of English language in his
subjects is huge because most of the books used by them do not have translation
to Spanish and are originally written in English.

About this, teacher of Electronic Engineer Alvaro Gonzalez, said: (Interview
06/05/2008)
“Qué importancia tiene para la carrera el aprendizaje del Inglés? “… Bueno, sobre la
importancia del Inglés, el objetivo no es adquirir un Inglés gramaticalmente perfecto, pero
sí debería ser un Inglés técnico. Todo estudiante así sea de nivel básico debe empezar a
conocer términos porque en la electrónica muchos elementos pueden llamarse de la
misma forma en un momento determinado.

- English translation
For the career, what is the importance of English teaching?
“Well, about the importance of the language, the goal it is not to acquire a language
grammatically perfect, but it must be technical English. Every student, even if he belong to

61

a basic level have to start knowing terms because in electronics lots of the different
elements could have the same name in an specific period of time.

Concerning the latest comments, we can infer that students need to become
proficient in other languages and to develop awareness and understanding of other
cultures through real situations because we are living in a culturally changing
society and within the larger global community. For this reason, it is necessary that
as teachers create material to encourage students to learn a foreign language in
order to understand how English language becomes an important tool for
interchange knowledge with the world.

- Work on projects.

Through the journals and the lesson plans (APPENDIXES E, H), we could realize
that other specific need is about project work, because it is a learning experience
which aims to provide students with the opportunity to synthesize knowledge from
various areas of learning, and critically and creatively apply it to real life situations.
Besides, this process, which enhances students’ knowledge and enables them to
acquire skills like collaboration, communication and independent learning, prepares
them for lifelong learning and the challenges ahead. According to Fried (2002
p.26): Project work is a systematic plan that includes multi-skill activities, ideas,
resources, among others, having the tendency to solve a problem or any other
daily activity that requires a previous plan.
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Related to projects some learners realized about the advantages of doing projects
in pairs or groups. Here, for example, are some comments from students who
worked in a mini project:

- “Working in pairs is good. We got to do something together. I like it”
- “Oh, I could say something in English”
- “I like this kind of activities” (Journal 13/05/2008)

These comments showed us that work by projects should be a way to teach
students in an autonomous manner because this type of mini-projects allows them
to create themselves a plan some specific steps to get the final task.

In our case, we decided to work on tasks (short dialogues, interviews, brochures,
posters, role-plays…) to promote autonomous learning since these activities
require responsibility and compromise. In addition to this, it is crucial to clarify that
work by tasks encourage students to learn in a meaningful and enjoyable way the
contents seen during a short term. Besides, they reinforce their skills and
knowledge through these activities. In this way, working by projects is a useful
method that complements other activities made during the classes is a support for
teaching and learning.

Now we will focus on the third general need which deals with the student’s results
in the proficiency test related to their English level and the English grammar for
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beginners in business administration and electronic engineering, which will be
explained in the next paragraphs.

C. ENGLISH GRAMMAR FOR BEGINNERS IN BUSINESS ADMINISTRATION
AND ELECTRONIC ENGINEERING.

As we have said before, our project is focused on the designing of English material
in these specific fields (business administration and electronic engineering) and we
think we should present this material, mainly for beginners taking into account the
results of the proficiency test (APPENDIX F) which showed that students English
level were basic (APPENDIX G), and the surveys reflected during the practicum
that the interest of the CUN students for learning into real and labor contexts, and
non in imaginary and academic situations, like we can realize here. “¿Cuáles son
sus principales necesidades a la hora de aprender Inglés?(APPENDIX B) CUN

students consider that the priority it is to teach an useful English to be used in
Labor contexts because they know that people who apply for a job and handle
more than one language have advantage over the other candidates.”(Survey May
6th 2008). They did not like to work only grammar but with dynamic instructions and
key words.

In the surveys, the more frequent students´ response about their knowledge and
background in English was that they have had a basic instruction in English or in
some cases they did not have any formation at all. They accepted also in the
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surveys that during the development of a topic in English they only understand
around 20% and 40% of the class “Durante el desarrollo de un tema ¿Qué porcentaje
entiende?” The most frequent response: “Entre el 20% y 40%” (Survey May 6th”).

After seeing these results, were proposed these two subcategories; basic level and
specific professional vocabulary, (key words)

- Basic Level: It was important to take into account this, not only because it was a
result from the surveys, but because it is important to start from the most simple,
and going to the most complex in order to construct a solid knowledge.

- Specific professional vocabulary (key words): This subcategory is relevant
too, because the students expressed that they did not have time enough to study
English, but that they are interested in learn it to use this language in a real context
being meaning in their field. In other words, they need the few hours they have to
study English, be effectives and we can reach that working with specific
vocabulary, or with key words, which be useful for their routines in their fields and
satisfying their expectations and interests.

To conclude, what we did in this needs analysis was analyze slowly each result
showed thanks to the instruments that we applied such as interviews, surveys,
journals and the proficiency test, and start to take out concepts, topics and needs
which were general in order to have categories, in these case, “general students
needs” and then we studied deeper this results, and categories for getting the
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subcategories, or “specific students needs” and finally with these specific results,
begin to create the module for this students selecting the most suitable material for
working with them and trying to fulfill with all their expectations.
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8. MATERIAL DESIGN

During the design of the modules of Business Administration and Electronic
Engineering we read and consulted several books with information related to
business and management, as: the environment of business, management and
organization, types of enterprises, profiles of employees and building skills for
success career and also robotic, circuits, software, simulators, and transistors that
were specific topics of electronic engineering.

Thus, since the beginning, we thought about the corpus that our material must
have, based on that, we agreed on the best way to chose this would be
recognizing vocabulary, taking into account the students’ basic level in English. In
this way, we started debating about the topics, formats, contexts, situations, kind of
language and characters to be used according to the necessities of the students.

After debating for several weeks, we concluded that the kind of format should be
creative with enjoyable activities because our purpose is not to design only
traditional, predictable and boring materials but dynamic and interactive ones
giving useful tasks where learners can communicate in a real context and they are
able to apply their knowledge in their jobs. It means that the context worked in the
material design is related to the careers (Business Administration and Electronic
engineering) because it is clear that the students feel motivated when they realize
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that the concepts, situations and themes they are learning in class are used in their
real lives.

The first draft of the module designed by us was a very primal module, which had
the general ideas to include in the module, it was handmade and in it, we started to
design the unit mentioning its content, and specifying the skills and strategies to
work on, also it included a little chart with key words and the goals of the unit. We
had to modify it because; we needed to be more specific and avoiding being too
general with the topics that we are going to work on.

In addition, the main goal was that students develop the tasks not guided only for
the grammar, but guided by short and clear instructions, developing in that way
their independence as learners because we purported that the students work with
this material not only inside the classroom but also outside, where they would be
able to interact with their real context.

In the case of the module of Business Administration we started the Pre-task
introducing a character called David Smith, who was looking for a job. Through
David we thought in give the students the steps and the tips that they should have
in mind for applying for a job, using real situations that was one of their main
interests and also because it is important for an ESP learner to feel the experience
as own, assimilating in this way information easily. Besides, this task was used
successfully during our pedagogical practicum at the CUN.
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We researched in internet more examples of activities and we look for images and
pictures that could be helpful and showy. After that, we organized the findings and
thought in include a simple task, with the intention to introduce the first words
related with the application work and with the charge that David was looking for.

In the beginning we chose around 10 words of random vocabulary, but later we
eliminated the half of them because of its difficulty and we decided to put them in a
word puzzle in order to complete a sentence. This was made with the objective that
students analyze the words given and by themselves, to deduce the sentence.
As one of the aspects of Task Based Learning is to work in groups, we asked in the
instruction for comment and socialize the resulting ideas in pairs or in groups.

For the following tasks, we included the images previously found to students
identify the different charges in an enterprise, and the skills that each employee
must have to perform his charge. Several times we had to modify the instructions
because we tried to give the indications as clear as possible. We made special
emphasis in strengths, interests and abilities that a person who is looking for a job
would use, with the purpose that students could to design their own resume guided
by the examples of a profile and the specific vocabulary of a resume.

We also included numerous tips for helping them in the development of the task,
and for the main final task, we asked for the students for designing a job interview
with a partner in order to use all the previous information.
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In the module of Electronic Engineering the process was very similar even the
topics were different. We started to research information about different topics that
might be interesting for students. At the beginning we tough to work on robotic and
by means of the unit they were be able to build a robot, but it was difficult to us,
because we realized that this topic handles complex

vocabulary

and it was too

ambitious. Our second option was based on a guide applied during our practicum
about description of different software indeed we thought, it was possible that they
could create software.

Although, we consulted an electronic engineer about the

possible topic that we could apply in this unit, but he advised to change it because
it was too big and we had to think which specific language they used, taking into
accounts the topics that they had learnt in their careers.

Then, we decided to close our didactic unit and worked only in a specific program
based on syllabus CUN. We observed that the topic that fitted to our unit and
thinking in learners necessities, was circuit simulator software where they can
choose a suitable one for them. Since that moment, we began to look up
information about this topic and to check several books where they could they give
us some examples to create our didactic unit focus on task based, students’
English level and the appropriate activities that we could apply.

In this way, we began to design the tasks, and the order that these activities where
students could apply their communicative skills. At the same time we established a
sequence among the tasks, in order to students can enrich their language learning
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by providing opportunities for making meaning based on the real context and
where they could develop their autonomy during learning process, with activities
inside and outside the classroom, where they will be able to look up for information,
given them opportunities to use different resources and tools for encourage their
responsibility and creativity.

Finally, we consider that this kind of tasks will be useful for ESP learners because
are focused in the principal necessities that students express into the instruments
used to collect information. Furthermore we used real situations as possible as we
could and language appropriate to their careers. We expect that students and
teachers find a useful tool in this material, and we also hope that they could
develop the characteristics of an autonomous learner. Also, with this project we left
an opportunity to do a piloting, evaluation and application that could be developed
in posterior research projects.
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9. CONCLUSIONS

Based on our research project, we found that this proposal for creating material for
ESP students at the CUN in business administration and electronic engineering
evidenced that there are important aspects. Some of them are: material design,
taking into account the students needs and interests, the development of
autonomous learning through Task Based Learning approach, the communicative
competences and skills that they have to develop in these careers. Therefore, as a
conclusion of this we could see:

• CUN students are able to develop their autonomous learning when the tasks
are related to their careers, involving technical vocabulary and real
situations.

• To foster the learners’ autonomy, material should be designed with
language-oriented activities and resources that build on communicative
skills in order to apply their knowledge in their jobs.

• To provide opportunities for thinking, problem solving, and experimenting, it
is necessary to engage students in their own learning process through
enjoyable activities according to their English level.
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In addition, this work is an important aid to enhance and to encourage English
learning, because nowadays this language is an essential tool to perform in any
professional field and to play a better role in the society, taking into account that we
are working to develop autonomy in the students at the moment of learning
English.

Besides, it is crucial to mention that this material design is not only important for
the students, but also for ESP teachers who want to apply material based on
tasks in their classes, because this kind of material permits to learn inside and
outside of the classroom.

Furthermore, to know and manage a foreign language is a great tool for developing
the knowledge and vital to interact with other different environments that will open
new ways to see and find alternatives where academic community are able to
apply their knowledge.

Thus, learners in general are well aware of the modern significance of ESP and its
importance for their occupational and study needs. They show high motivation in
learning ESP when ESP methodology offers them cooperative learning with the
task-based and project-based activities. The majority of learners would like to have
the number of ESP hours increased. They express an urgent need for modern
quality materials which would integrate modern methodology with specialist content
and provide a systematic means for independent self-study.
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All things considered, we can say that not only material design there will be based
on the careers that were worked such as business administration and electronic
engineering for teaching English as a foreign language, but we also hope that
teachers and students find a tool and an answer in this work, which pretend give
them material that covers their expectations in any career in a simple and
functional way.
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APPENDIXES
APPENDIX A
Survey for students at the CUN (Business Administration and Electronic
Engineering)

UNIVERSIDAD UNIFICADA NACIONAL DE EDUCACION SUPERIOR – CUN
Objetivo: conocer la vivencia del estudiante durante el proceso de aprendizaje del
idioma inglés y su impacto en el desarrollo profesional.

1. El nivel de inglés durante su formación académica ha sido
a)
b)
c)
d)

Básico
Intermedio
Avanzado
Ninguno

2. ¿Cuáles de las siguientes materiales prefiere en el momento de aprender
inglés?
a)
b)
c)
d)
e)
f)

Internet
Libros o revistas
Módulos
Películas
Videos musicales
Otros,
cuales:_________________________________________________

3. Enumere de 1 a 5 siendo 5 el más alto y 1 el más bajo el grado de
importancia que tienen para usted las siguientes habilidades:
a)
b)
c)
d)

Hablar
Escribir
Leer
Escuchar

4. ¿Cuáles son sus principales necesidades a la hora de aprender inglés?
a) Laborales
b) Comunicativas
c) Académicas
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d) Sociales
e) Otros,
cuales__________________________________________________
5. ¿Considera usted que el inglés juega un papel importante en su desarrollo
personal?
a)
b)
c)
d)

Muy importante
Importante
Poco importante
No le interesa

6. De acuerdo a las necesidades de su carrera ¿qué temas le gustaría
desarrollar en el área de inglés?
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
7. ¿Qué tipo de materiales ha utilizado durante el aprendizaje del inglés?
Ordénelos de acuerdo al grado de relevancia desde su propia vivencia.
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
8. ¿Cuáles de estas estrategias utiliza a la hora de estudiar inglés?
a.
b.
c.
d.
e.

Memorización
Profundización sobre el tema
Habla con extranjeros
Lee periódicos
Ve películas en inglés

9. Cuando no entiende el significado de una palabra dentro de un texto, ¿qué
hace?
a. Busca en un diccionario
b. Deduce el significado por contexto
c. Adivina
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d. Lo omite
e. Otros,
cuáles__________________________________________________
10. ¿Cuánto tiempo podría usted dedicar al estudio de inglés?
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
11. Durante el desarrollo de un tema, ¿qué porcentaje entiende?
a. entre el 20% y 40%
b. entre el 50% y 80%
c. el 100%
12. Cuando no entiende algo en clase, ¿qué hace?
a.
b.
c.
d.

pregunta a un compañero
pregunta al profesor
ignora la duda
investiga por su parte

82

CORPORACIÓN UNIFICADA NACIONAL DE EDUCACION SUPERIOR – CUN

1. The English level during your academic formation have been:
a.
b.
c.
d.

Basic
Intermediate
Advanced
None

2. Which ones of the following materials do you prefer to learn English
a. Internet
b. Modules
c. Movies
d. Musical videos
e. Others:_______________________________________________________
3. Which ones of the following skills do you consider are more important to learn
English?:
a.
b.
c.
d.

Talking
Writing
Reading
Listening

4. ¿What are your main necessities to learn English?
a.
b.
c.
d.
e.

Labors
Comunicatives
Academic
Social
Other
____________________________________________________________

5. According to your career needs what kind of topics do you consider important to
develop en English class?
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
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6. What kind of materials have you used during your learning experience in English
language?
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
7. ¿Which of the following strategies do you use during the learning of English
language?
a.
b.
c.
d.
e.

Memorization
Research of the topics
Speak with natives
To read newspapers
To watch movies in English

8. What do you do when do not understand a word in English inside a text, ¿qué hace?
a.
b.
c.
d.
e.

Consult a dictionary
Deduce the meaning by context
Try to guess
To omit
Other_________________________________________________________

9. How many hours daily can you use to study English?
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
_________________________________________________________________________
10. During the development of a topic, what percentage do you understand?
a. Around 20% y 40%
b. Around 50% y 80%
c. 100%

11. When you do not understand a topic in class, what is your reaction?
a.
b.
c.
d.

Ask to a partner
Ask to the teacher
Omit the doubt
Research by your own
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APPENDIX B

Graphic of the survey for students at the CUN

2. Which ones of the following materials do
you prefer to learn English?
¿Cuáles de los siguientes materiales prefiere en el momento de
aprender Inglés?

(Modules) Módulos 60%
(Books) Libros 30%
(Other response) Otra
respuesta 10%
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APPENDIX C
Graphic of the survey for students at the CUN

4. Which ones are your main necessities for
learning English?
¿Cuáles son sus principales necesidades a la hora de aprender Inglés?

(Labors) Laborales 85%
(Academic) Académicas 15%
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APPENDIX D
(Sample) Interview to Principal - Faculty of Administration and Electronic
Engineering

Principal - Faculty of Administration (Interview 06/05/2008)

(English Version)” When it comes to business, verbal communication is very important for
the reason being that you are dealing with a variety of foreign people throughout the day.
In some cases you may deal with people who have different culture, ages and with
different levels of experience”. Principal Business Administrator.

Principal - Faculty of Electronic (Interview 05/28/2008)

For the career, what is the importance of English teaching?
“Well, about the importance of the language, the goal it is not to acquire a language
grammatically perfect, but it must be technical English. Every student, even if he belong to
a basic level have to start knowing terms because in electronics lots of the different
elements could have the same name in an specific period of time
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APPENDIX E
Student – teachers’ lesson plan
UNIVERSIDAD DE LA SALLE
INVESTIGACION Y PRÁCTICA PEDAGOGICA II.
LESSON PLAN: V
STUDENTS TEACHER:

th

DATE: April 15 2008
Angelica Cuervo 26031305
Paola Guerrero 26022293

POPULATION: Students Ninth semester of Electronic Engineering
Goal: This activity helps students to identify the different situations where they can use Simple
Present tense related to their career besides such software, where they apply it to express their
opinions.
Objectives: They will be able to describe software taking into account their advantages and
disadvantages simple rulers based on their daily life.
They will be able to express their opinions at the moment of describe people and objects.

CLASS STEPS

TEACHER’S
ACTIONS

STUDENTS’
ACTIONS

MATERIALS

Teacher will ask about
the homework
previously asked

They will read their
homework about family
description using the
vocabulary previously
giving last class

Student’s
notebooks,

After listening
students’ homeworks ,
teacher will give a
brief summary about
the use of verb to be
and verb to have, after
that she will give
different examples of
simple present tense

meanwhile Teacher
asks questions they
would have about the
teacher’s explanation

Board, markers,

With a worksheet
about describing
programs

Students will named
the programming that
are illustrated, (See
attach file)

Photocopies
about describing
a programming
(including

TIME

WARM UP
8’

PRESENTATION
10’

PRACTICE
5’
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Then Teacher asks to
focus on the list of
adjectives and go
through them where
they have to look for
their meanings
Asks to make groups
of three people and
find four adjectives
which describe
qualities that it’s
important for each
programming

They go through them
look for their meanings
and pronunciation.
They discuss into their
groups and choose the
adjectives to be
described

adjectives and
phrases in
present simple
tense)

15’

Dictionaries,
markers
7’

They will look for the
words and record their
worksheets

7’

Teacher asks to look
for their opposites
adjectives and write in
their work sheet

PRODUCTION
Ask student to present
one of the illustrated
programming or
program they know
well using ‘The
presenting a
programming’ (box at
the bottom of the work
sheet to help)

In their presentation
they will give the
advantages and
disadvantages that
their programming
have

Photocopies
(before
mentioned)

15’
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APPENDIX F
Proficiency test for students of Business Administration and Electronic Engineering

1. Hello Sara, __________ ?
I'm very well, thank you.
A.
B.
C.
D.

How is she?
How are you?
How are we?
How is it?

2. How old are you?
A. She is twenty.
B. They are twenty.
C. You are twenty.
D. I'm twenty.

3. Where is Anna from?
A. It is from Rome
B. She is from Rome
C. He is from Rome
D. They are from Rome.
4. Alicia, __________ the windows
please. It's too hot in here.
A. opens
B. open
C. opened
D. will opened

6. Who is ____________ , Marina or
Sachiko?
A. tallest
B. tall
C. taller
D. the tallest
7. The concert will begin ________
fifteen minutes.
A. in
B. on
C. with
D. about

8. Each of the Olympic athlete’s
____________ for months,
even years.
A. have been training
B. were training
C. has been training
D. been training
9. Cheryl likes apples, _________
she does not like oranges.
A. so
B. for
C. but
D. or

5. Eli's hobbies include jogging,
swimming, and __________.
A. to climb mountains
B. climb mountains
C. to climb
D. climbing mountains
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According to the picture, the man
can’t get into the house because
A. the window is too big.
B. he is too tall.
C. he is too fat.
D. the window is too high.
11. After three years, Mary was finally
able to marry George.

B. Bryan is not as disciplined as
Harry.
C. Harry is less patient than Bryan.
D. Bryan is not as young as Harry.
13. The electrician cannot reach the
ceiling.
So, he says:
A. I wish I had a longer ladder.
B. If I had stairs, this would be easier.
C. I wish I had a light bulb.
D. If I had an elevator, I could do a
good job.

According to the picture, Mary feels
A. ashamed.
B. surprised.
C. satisfied.
D. worried.
12. Bryan and Harry are brothers.
Their mother told them that it was
time to do their homework.
They reacted differently.
DIALOGOS INCOMPLETOS

According to the picture, we can say
that:
A. Harry is more intelligent than
Bryan.

14. A tourist has just arrived in New
York. He is lost...
Miguel: Excuse me, maíam. Can you
help me?
Rose: Of course.
Miguel: ______________________
Rose: Just walk up Fifth Avenue to
50th Street. St. Patrick’s is on the
right.
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Miguel: Is it near the Rockefeller
Center?
Rose: Yes. It’s right across from it.
Miguel: Thank you.
A. Can you tell me if St. Patrick’s
Cathedral is on Fifth Avenue?
B. How do I get to St. Patrick’s
Cathedral?
C. Are you going to tell me where St.
Patrick’s Cathedral is?
D. Is St. Patrick's Cathedral near
here?
15. Al is in his bedroom when his
mother arrives.
Mother: What are you doing, Al?
Al: I’m listening to music.
Mother: You have Math and German
tests tomorrow.
Al: I know. . Math is easy, and I’m
listening to a German song.
Mother: Al!
A. I really have to study.
B. Anyway, I don’t like exams.
C. But I don’t need to study.
D. I think exams are difficult.
Lea el siguiente texto y responda la
opción adecuada.

The counties of Devon, Dorset,
Hampshire, and Essex invite you to
enjoy their castles and coastline, their
charming bed and breakfast inns,
their museums and their cathedrals.
Spend lazy days watching the clouds
drift by or spend active days hiking
the glorious hills. These fields were
home to Thomas Hardy, and the ports
launched ships that shaped world
history. Bed and breakfasts abound,
ranging from quiet farmhouses to lofty
castles. Our tour begins August 15.
Call or fax us today for more
information
1-800-222-XXXX.
Enrollment is limited, so please call
soon.
16. Which of the following counties is
not included in the tour?
A. Devon
B. Cornwall
C. Essex
D. Hampshire
17. How many people can go on this
tour?
A. 10
B. an unlimited number
C. 2-8
D. a limited number
18. What can we infer about this area
of southern England?
A. The region has lots of vegetation.
B. The coast often has harsh
weather.
C. The sun is hot and the air is dry.
D. The land is flat.

The B&B Tour
Spend ten romantic days enjoying the
lush countryside of southern England.
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APPENDIX G
Graphic of the proficiency test

English Level Of Electronic Engineering
Students
0

4

High 0%
Intermediate 40%

6

Low 60%

English Level Of Business Administration
Students

0
4
High 0%
Intermediate 20%
Low 80%
16
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APPENDIX H
CUN practicum Journals
UNIVERSIDAD DE LA SALLE. INVESTIGACION Y PRÁCTICA PEDAGÓGICA II.
DIARY.
DATE: Tuesday March 4th STUDENTS. Angelica Cuervo Paola Guerrero
CLASS DESCRIPTION

REFLECTION

ACTIONS TO IMPROVE
MY PRACTICE.

At the moment of going
into the class we could
see that it is a small
group (around 14
students) most of
students are men just
three of them are women.
Their ages are around 20
and 37.

The majority of the
students present some
difficulties, in general their
English level is basic and
most of them don’t
understand teacher’s
instructions, in fact
teacher needed to
translate some single
words to students
comprehend what she
was talking.

It is necessary to review
the reading and writing
skills, also we see they
need more practical
activities where they can
related their career and
knowledge with English

The class began with an
introduction of the
students teacher by the
official teacher, then each
one made a presentation
and explain what would
be the function in the
classroom, after that, the
Teacher asked for a
homework where they
had to present a dialogue,
each group requested
some minutes more to
prepare their
presentation, during this
time the teacher walked
around to answer their
question in grammar,
pronunciation, spelling…
Finally each group made
their dialogues about

Related to their
pronunciation we could
see a lack of phonetic,
because some of them at
the moment of speaking
the teacher didn’t
recognize what they were
speaking.
For this reason we could
see students do not have
responsibility, because
this activity was begun
last class and they didn’t
finished.
Based on that could
realized they don’t have
autonomy because as
(Scharle & Szabo 2000)
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introduces and informal
invitations (where they
used simple present and
past tenses) and at the
end of each presentations
the teacher corrected
their grammar mistakes
and specially their
pronunciation mistakes.
Each group took notes
about what they had to
get better

“Autonomy an
responsibility both require
active involvement, and
they are apparently very
much interrelated” at the
same time we observe
that all the time needed
teacher’s support. That
implies they are not
autonomous learners.
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UNIVERSIDAD DE LA SALLE. INVESTIGACION Y PRÁCTICA PEDAGOGICA II.
DIARY.
DATE: Tuesday April 15th
STUDENT: Angélica Cuervo Paola Guerrero
CLASS DESCRIPTION
When we are going to
begin class some of the
guys interrupted us to
said if it possible to
modify class In order to
give to them more
grammar, they said they
were worried because
their writing grade test
and also they know that
one of their weaknesses
are the basic structures
in English.
In that part we as
teacher agree to modify
some stages in our
classroom, but maintain
some structures in the
class such give grammar
inside the topic to work, it
mean that is will be no
necessary to explain all
basic structures as they
pretended to learn on the
other hand they will learn
these structures they will
identify inside the
exercises.
In that conditions the
class were modified in
order to answer their
questions about simple
present tense and focus
on descriptions with verb
To Be and verb To Have ,
in that part of the class
they began to ask the
conjugation of the verbs

REFLECTION

ACTIONS TO IMPROVE
MY PRACTICE.

We realized that they are
focus on grammar more
than their own interest in
order to obtain good
grades in their partials, also
they think that every single
class it is necessary give a
pre class of grammar to
understand concepts that
we pretend to teach them
in this way they could feel
interested,

After this short
conversation with
students we are going to
improve more our
classes in, fact we
pretend to apply some
grammar structures
inside guides and
concepts we give to them

For that reason we are
trying to change some
predetermined structures
at the moment of teaching
languages and we pretend
to teach them with task
based which says students
will learn with practicing
more than a theory, also
they will learn with their
real context (See
http://www.medev.ac.uk
/resources/features/AMEE_
summaries/guide7.pdf)
and at the same time we
pretend to apply ESP
because with our research
we pretend to show there is
another way to learn
English in any career
without missing their
specific knowledge.
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specially with some
pronouns they base on
their homework
previously asked, after
solve their doubts they
began to practice
applying with their
partner with a brief
description.
During that part of the
class we were around the
class to help them if there
were any question about
the topic
Finally each one spoke in
front of the class and
describes one of their
partners.
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